


Kazakhstan International School
More than Academics

Mission
At KIS, we nurture international mindedness within our
fAaZ multilingual school community by providing an inquiry-based
Qe THAN curriculum focused on the development of the whole child as a
) caring, open-minded, lifelong learner.

Vision
We are a diverse community which aspires to:
Learn enthusiastically.
Inquire creatively and critically.
Follow our passions.

Objectives

We accomplish our Vision by:

Being an 1B World School offering an international curriculum.

Welcoming and celebrating a multicultural community where each individual is
valued and honoured.

Using English as the principal language of instruction while other languages are
taught and promoted.

Providing excellent English language support for every student in order to
participate fully in all aspects of school life.

Recruiting, training and retaining well-qualified faculty and staff who are
dedicated, caring, and experienced professionals helping each student achieve
their potential.

Providing essential Information and Communication Technology (ICT) skills
suitable for the learning process at each grade level.

Being self-sustainable, fiscally honest, transparent, responsible and accountable
to each KIS stakeholder.

Ensuring we provide learning experiences that encourage our students to
exemplify the Learner Profile.



MIDDLE YEARS OVERVIEW

As an IB Primary Years Programme authorized school, KIS extends its curriculum frameworks and inquiry-
based approach to learning into its middle school. We are an IB Middle Years Programme “Candidate”
school, and base our Middle School on the IB MYP.

The programme is divided into 8 subject groups: Maths, Humanities (Individuals and Societies), Science,
English (Language Arts), the Arts (Art and Music), Physical Education, Technology (Design Technology and
Information Technology), and Modern Languages (Russian, French and for local students, Kazakh).

The MYP builds on the trans-disciplinary themes established during the PYP through its global contexts and
explores a wide range of subject-specific and MYP core concepts. As an interdisciplinary programme, it
seeks to highlight the connections between subject areas and encourage the transfer and application of
knowledge between subjects and the real world. Our Middle Years programme runs from grades 6 to 7 and
has a community service component.

DAILY SCHEDULE
SCHOOL HOURS

Grades 6 &7
After-school Activities

8:00 am to 3:15 pm
3:15 pm t0 4:00 pm

8:00 — 8:45 AM
8:45 - 9:30 AM
9:30-10:00 AM
10:00 - 10:45 AM
10:45-11:30 AM
11:30 — 12:15PM

MYP EXTRA PERIOD
FIRST PERIOD
MORNING SNACK
SECOND PERIOD
THIRD PERIOD
FOURTH PERIOD

12:15 - 1:00 PM LUNCH
1:00 - 1:45PM FIFTH PERIOD
1:45 - 2:30 PM SIXTH PERIOD
2:30-3:15PM SEVENTH PERIOD
RESPONSIBILITIES

The teachers and administrators of Kazakhstan International School expect students to come to school
prepared to learn. When circumstances prevent a student from concentrating on learning, the staff of KIS
will seek ways to help the student. However, it is expected that the student will cooperate and want to
improve his/her performance or behavior. Behavior expected of all students includes:

1. Respect for the rights of other students.

2. Respect for the authority of all KIS staff.

3. Respect for school property.

4. Being on time for class.

5. Being prepared for class.



ATTENDANCE

The school's instructional program is based on the assumption that students will attend school regularly.
Daily class attendance is a condition for coursework and general academic progress at the school.
Consistent and regular attendance enables students to keep up with classroom learning expectations and
enjoy fully the varied classroom activities. The school expects students to aim for a minimum of 90%
attendance for the school year and reserves the right to ask students to repeat a grade where they have
missed more than 10% of the school year.

PUNCTUALITY

KIS expects all students to be on time. Punctuality is a mark of good manners and students are expected to
arrive at school and for their lessons on time.

ABSENCE/LEAVING SCHOOL

If a student is absent for any reason, he/she must have a reason entered in the Student Journal and signed
by a parent or guardian. Parents are also expected to call and inform the school on the morning of each
absence. In the event of a planned absence, parents are expected to inform the school in writing. If leave
has to be taken during the school year, parents should notify the school in good time (5 to 10 days ahead of
time).

While teachers will make every effort to indicate what work will be covered during the period of absence, it
is the student’s responsibility to make up this work. The student is expected to return the completed work
upon his/her return to school. Work and understandings that are collaboratively and interactively
constructed through activities in class may not be possible to make up if the student was absent.

If it is necessary for a parent to take his/her child from school early, please inform the office. If possible,
these appointments should be made after school hours.

EXTENDED LEAVE

Unless an emergency, the school strongly encourages parents to plan all family vacations during regularly
scheduled school breaks so that children do not miss school. When students are absent from school for an
extended time, they miss important instructional and educational interactions with teachers and
classmates. Teachers are not required to prepare additional supplemental materials for the students to
make up except in the case of extended iliness or a family emergency.

EARLY WITHDRAWAL

When a student is withdrawing from school, at least one month's notice (unless it is due to an emergency)
should be given, if the student wishes to receive his/her transfer documents the day he/she leaves. When
all obligations have been met, the student's school records are released.

REPORTS AND GRADING

The reports will be as follows:
e Fall Report — October
e End of Semester 1 report — February
e Student led conference — April

e Year End Report —June



DRESS CODE

e School Attire — KIS students are expected to be neatly attired in clean clothes when attending
school. Clothes should be suitable for a school environment, i.e. no very short skirts/shorts or low
tops. Midriffs should be covered

e Shoes - Footwear should be either sandals or running shoes. High or stiletto heels are not
appropriate.

e P.E. Classes — Students should come with suitable clothes and shoes for PE classes, according to
their class schedules. Students who wish may change into sports clothes for these lessons.

e Jewelry - The school advises that students do not wear valuable jewelry to school. Large amounts of
jewelry or large earrings are not appropriate

e Hair - Should be kept neat and tidy at all times. If long, it should be tied back. Students are advised
not to color their hair and only clear hair gel is allowed.

e Nails - Should be kept clean and short, as the students may play contact sports and musical
instruments.

¢ Make-up — heavy make-up is not suitable for school and is not acceptable.

WATER FOR DRINKING

Students are expected to bring water bottles with them to school each day. Bottled water is available in
each class and the cafeteria for children to drink. Children may refill their water bottles as needed. For
hygiene purposes, please label your child’s water bottle and remind them that they should not share their
bottles with their friends. Cups will be available only if your child forgets his or her water bottle.

HOMEWORK

Homework forms an important part of a student's education since it reinforces or prepares for the work
covered during lessons. The school provides homework diaries (Student Journals) for students to assist with
the organization of assignments. Homework assignments and due dates are recorded each day and should
be checked and initialed by parents/guardians. The Student Journal can be a useful vehicle for the direct
communication between home and school and should be checked daily.

It is recommended that parents/guardians remain aware of their children's homework, course work and
project commitments. Helping ensure that adequate time is set aside and that there is a quiet place for each
child to work will be of particular assistance in establishing good study habits.

Please consult your child’s teacher if your child needs more time for completion of homework on a
continual basis.

LATE or INCOMPLETE HOMEWORK

Students are expected to complete and submit all homework assignments on time. It is expected that the
school and parents will support one another and work together to provide the best for your child.

FIELD TRIPS

Field trips are an integral part of the curriculum and provide extended learning activities outside the
classroom for students in all grade levels. A field trip is defined as any planned activity that necessitates the
students leaving the school grounds during the instructional hours from 8:30 am to 3:00 pm. The field trips
are mandatory and should be attended unless the child is ill or some other unavoidable reason. Parents will
always be informed when their child is attending any trip or function away from school. A notice will be sent
home advising of the date, place, return time, and reason for the trip.



Before a student can go on a field trip, a signed permission form from the parent must be on file in the
office. Verbal permission is not accepted. To ensure the safety of students, they must leave and return to
campus with their teacher on the school bus. Parents may be asked to serve as volunteer chaperones on
these trips.

AFTER SCHOOL PROGRAM

The After-School Program operates from the end of the regular school day until 4:00 pm on Tuesdays and
Thursdays. If school closes early due to inclement weather, the After-School Program will also close.

For additional information, please contact the office at +7 727 395 33 54.

AFTER SCHOOL ARRANGEMENTS

All students need to be signed into school in the morning and out of school in the afternoon by the adult
who is responsible for them (usually a driver or a parent).

If your child is to go home with a classmate after school, both the hosting and visiting student should bring
notes from their parents indicating the planned visit and transportation plans.

No student will be permitted to ride home after school with anyone other than his/her parent/assigned
drivers or school bus, unless the child brings a note from his/her parent requesting this. Students are not
allowed to leave the school campus during the school day without an appropriate adult.

ELECTRONIC ITEMS and CASH at SCHOOL

Unless absolutely necessary, please do not send mobile phones to school. If necessary, they must be turned
off during school hours. Personal electronic equipment, such as iPads, laptops, MP3 players, etc. are
discouraged, as the school cannot be responsible for any theft, damage or lost items. It is unnecessary for
children to carry a large amount of cash with them to school.



What are these “Learner Profiles” that produce
internationally-minded students?

Inquirer - We nurture our curiosity, developing skills for inquiry and research. We know how to
learn independently and with others. We learn with enthusiasm and sustain our love of learning
throughout life.

Knowledgeable - We develop and use conceptual understanding, exploring knowledge across a
range of disciplines. We engage with issues and ideas that have local and global significance.

Thinker - We use critical and creative thinking skills to analyze and take responsible action on
complex problems. We exercise initiative in making reasoned, ethical decisions.

Communicator - We express ourselves confidently and creatively in more than one language
and in many ways. We collaborate effectively, listening carefully to the perspectives of other
individuals and groups.

Principled - We act with integrity and honesty, with a strong sense of fairness and justice, and
with respect for the dignity and rights of people everywhere. We take responsibility for our
actions and their consequences.

Open-minded - We critically appreciate our own cultures and personal histories, as well as the
values and traditions of others. We seek and evaluate a range of points of view, and we are
willing to grow from the experience.

Caring - We show empathy, compassion and respect. We have a commitment to service, and
we act to make a positive difference in the lives of others and in the world around us.

Risk-taker - We approach uncertainty with forethought and determination; we work
independently and cooperatively to explore new ideas and innovative strategies. We are
resourceful and resilient in the face of challenges and change.

Balanced - We understand the importance of balance in different aspects of our lives —
intellectual, physical and emotional - to achieve well-being for ourselves and others. We
recognize our interdependence with other people and with the world in which we live.

Reflective - We thoughtfully consider the world and our own ideas and experience. We work
to understand our strengths and weaknesses in order to support our learning and personal
development.



International Mindedness at KIS

In our KIS community, we strive towards international mindedness. We exhibit international
mindedness by understanding, appreciating and accepting the world around us. We inquire into
and are knowledgeable about different cultures. We are open-minded to different beliefs and
values. We are caring and principled. We want to know what needs to be done to make our world
a better place for every living thing, while reflecting on and communicating the needs of others.
We are balanced in our respect and celebration of the differences that make up our world. We
willingly take risks when action or leadership is needed in our global community.

The IB Middle Years Programme

The IB goal is to provide students with the values and opportunities that will enable them to
develop sound judgments, make wise choices and respect others in the global community. The
International Baccalaureate (IB) Middle Years Programme (IB MYP) was originally developed by the
International Schools Association and then further developed by schools during the early 1990s. It
is a purpose-built five-year program (Grades 6-10, ages 11-16) for international schools and is now
being taught and implemented worldwide, with considerable growth in Europe, Asia and the
Americas. The IB MYP is geared to meet the needs of IB World Schools, as well as other school
systems and so is being implemented both in international schools and in some state systems.

KIS became an IB MYP interested school in 2015. In August of 2017 we became a “Candidate”
school which allows us to offer the MYP philosophy and curriculum documents. MYP builds upon
the skills and learning developed in the IB Primary Years Programme (IB PYP). IB PYP teaching and
learning "focuses on the development of the whole child as an inquirer, both in the classroom and
in the world outside" (IB). The IB MYP also relies on connecting classroom pedagogical practices
and content to the world outside through the Global Contexts and the Learner Profile.

The IB MYP is followed by the IB Diploma Programme, established in Geneva in 1968, to provide an
international and internationally-recognized university entrance qualification for students studying
outside of their home country.

The IB MYP Philosophy
The IB MYP emphasizes Holistic Learning.

The IB MYP should expose students to as many different subjects, skills and experiences as possible
so that students will learn to see knowledge as an interrelated whole. Students should have the
opportunity to show their various strengths while being rewarded for them and gaining a sense of
personal achievement.

The IB MYP emphasizes Intercultural Awareness and Communication.



In our community, it is essential that the curriculum reflects and is responsive to the different
perspectives of all our students. It should also guide them in forming their own, international,
outlook. This implies an emphasis on communication skills, both in the languages and in other
subjects.

The IB MYP is student-centered.

It is vital that students develop an awareness of their own learning process and the necessary skills
to continue learning throughout life. The curriculum seeks to shift the emphasis from teacher-led
instruction to student-led learning wherever possible.

The philosophy's key elements permeate and are practiced throughout the whole curriculum.

MYP educators have continued to focus on how best to meet the needs of adolescents, who are
confronted with a vast and often bewildering array of choices in a complex and rapidly changing
world. A focus on higher-order thinking skills gives students opportunities to develop a growing
awareness of themselves and others, as they explore real-world issues.



1B Middle Years Programme Handbook 2016-17

The IB MYP Curriculum Model
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http://www.isparis.edu/uploaded/Documents/M/Secondary_School_Assessment_Policy.pdf
















English Language and Literature - Overview of Units

evidence that people try to
understand themselves and
the world around them.

Grade 6 Statement of inquiry Inquiry questions
Assessment Criteria
| | |
Myths The problems faced by ¢ What are the elements and structures of
mythical characters and the myths from around the world?
solutions they find are e What similarities (and differences) can

be found between myths from different
times and places?
e How are stories evidence of the people

storyboarding allows us to
innovate, create and develop
our ideas.

A B C D who tell them?
e Are there modern myths?
Storyboarding Organizing dramas through e What is a storyboard?

e How can we record creative ideas?

e How does organization support
creativity?

e How can we use storyboard?

A B C D

First Steps Identifying and using e What are the features & structures of
structures and features of non-fiction writing?

(Links to | &S) non-fiction texts help us to e How does awareness of these features &

discover and create meaning.

structures help us in reading & writing?
e Which non-fiction writings can be
described as writing to explain?

Poetry anthologies —
especially prose and
concrete verse

Although poetry has a flexible
relationship with language,
there are identifiable
elements with which poets
communicate their points of
view.

e What are different types of poems?
e What is a poem?
e What use is a poem?

Class sets of novels -
Fantastic Mr Fox or The
Lightening Thief (Percy
Jackson) or The Golden
Goblet

Orientation in space &
time
Al B | c]|oD

Authors use characters and
events to explore and
illuminate their chosen
themes.

e How are characters created by events?
e What themes are explored and how?
® Are characters or events more important?

First Steps

There is a specific vocabulary
for visual images that can be
used to create and
understand them.

e What are the conventions and vocabulary
of visual images?

e What strategies can be used for analyzing
and creating visual images?

e Why are visual images important?




MYP English Language and Literature
Assessment Criteria for Grade 6

A. Analyzing

Through the study of language and literature students are enabled to deconstruct texts in
order to identify their essential elements and their meaning. Analyzing involves
demonstrating an understanding of the creator’s choices, the relationships between the
various components of a text and between texts, and making inferences about how an
audience responds to a text, as well as the creator’s purpose for producing text. Students
should be able to use the text to support their personal responses and ideas. Literacy and
critical literacy are essential lifelong skills; engaging with tests requires students to think
critically and show awareness of, and an ability to reflect on, different perspectives through
their interpretations of the text.

e |dentify and comment upon significant aspects of texts

e |dentify and comment upon the creator’s choices

e Justify opinions and ideas, using examples, explanations and terminology
e |dentify similarities and differences in features within and between texts

B. Organizing

Students should understand and be able to organize their ideas and opinions using a range
of appropriate conventions for different forms and purposes of communication. Students
should also recognize the importance of maintaining academic honesty by respecting
intellectual property rights and referencing all sources accurately.

e Employ organizational structures that serve the context and intention

e QOrganize opinions and ideas in a logical manner

e Use referencing and formatting tools to create a presentation style suitable to the
context and intention

C. Producing Text
Students will produce written and spoken text, focusing on the creative process itself and
on the understanding of the connection between the creator and his or her audience. In
exploring and appreciating new and changing perspectives and ideas, students will develop
the ability to make choices aimed at producing texts that affect both the creator and the
audience.

e Produce texts that demonstrate thought and imagination while exploring new
perspectives and ideas arising from personal engagement with the creative process

e Make stylistic choices in terms of linguistic, literary and visual devices, demonstrating
awareness of impact on an audience

e Select relevant details and examples to support ideas

D. Using Language

Students have opportunities to develop, organize and express themselves and communicate
thoughts, ideas and information. They are required to use accurate and varied language
that is appropriate to the context and intention. This objective applies to, and must include,
written, oral and visual text, as appropriate.

e use appropriate and varied vocabulary, sentence structures and forms of expression

e write and speak in an appropriate register and style

e use correct grammar, syntax and punctuation

e spell (alphabetic languages), write (character languages) and pronounce with accuracy
e use appropriate non-verbal communication techniques




Mathematics - Overview of Units

Grade 6

Assessment Criteria
| | |

Statement of inquiry

Inquiry questions

Manipulating fractional parts
and their equivalents is useful
in our lives

e How can | manipulate fractions, decimals
and percentages?

e How are fractions, decimals, and
percentages similar and different?

e When would we use a decimal, fraction, or
percentage?

Globalization &

Fractional parts of quantities
can be used to communicate

e How can | find parts of quantities?
e What information can | communicate

sustainability inf_ormation in a way that is using parts of quantities?

universally understood e When would we use a decimal, fraction, or
A B |[C |D

percentage?
When we collect and e What kind of average should | use?
represent data we are tellinga | ¢ How can | compare two different things?
: story. isi i
Fairness & Y e How do Slecmons about sampling affect
development my data: )
e How can data be used to mislead the

A B |C /D reader?

Algebra is a universally e How do | read and write algebraically?

understood language that e Why do we need to express things
Personal & allows us to communicate algebraically?
UL relationships between e Is algebra really useful?
expression numbers.
A B |[Cc|D

A B |C|D

There are relationships
between the measurements of
related shapes.

e What are two dimensional and three
dimensional shapes?

e How can we measure in one, two and three
dimensions?

e How are two dimensional & three How are
two and three dimensional shapes related?
e How are different shapes connected?

e How are measuring two dimensional and
three dimensional shapes connected?

e When do we need to measure two and
three dimensional shapes?

e How could we plan to measure non-
standard shapes?

Making careful definitions
about sets requires logic.

e Whatis a set? How do we write about
sets?

e How do we define and communicate
similarity and difference?

e How do Venn Diagrams clarify our




| | | thinking?
We can work systematically e How can | understand this problem?
and logically to solve e How can | solve this problem?
mathematical problems. e Can problems be solved in several

different ways?

e How do | know this is a reasonable
answer?

e Can all problems be solved
mathematically?

MYP Mathematics
Assessment Criteria for Grade 6

A. Knowing and understanding

Knowledge and understanding are fundamental to studying mathematics and from the base
from which to explore concepts and develop skills. This objective assesses the extent to
which students can select and apply mathematics to solve problems in both familiar and
unfamiliar situations in a variety of contexts.

This objective requires students to demonstrate knowledge and understanding of the
concepts and skills of the four branches in the prescribed framework (number, algebra,
geometry and trigonometry, statistics and probability).

e Select appropriate mathematics when solving problems in both familiar and unfamiliar
situations

e Apply the selected mathematics successfully when solving problems

e Solve problems correctly in a variety of contexts

B. Investigating patterns

Investigating patterns allows students to experience the excitement and satisfaction of
mathematical discovery. Working through investigations encourages students to become
risk-takers, inquirers and critical thinkers. The ability to inquire is invaluable in the MYP and
contributes to lifelong learning.

e Apply mathematical problem-solving techniques to recognize patterns
e Describe patterns as relationships or general rules consistent with correct findings
e Verify whether the pattern works for other examples

C. Communicating

Mathematics provides a powerful and universal language. Students are expected to use
appropriate mathematical language and different forms of representation when
communicating mathematical ideas, reasoning and findings, both orally and in writing.

e Use appropriate mathematical language (notation, symbols and terminology) in both
oral and written statements

e Use different forms of mathematical representation to present information

e Communicate coherent mathematical lines of reasoning

e Organize information using a logical structure

D. Applying mathematics in real life contexts
MYP Mathematics encourages students to see mathematics as a tool for solving problems in




an authentic real-life context. Students are expected to transfer theoretical mathematical
knowledge into real-world situations and apply appropriate problem-solving strategies,
draw valid conclusions and reflect upon their results.

Identify relevant elements of authentic real-life situations

Select appropriate mathematical strategies when solving authentic real-life situations
Apply the selected mathematical strategies successfully to reach a solution

Explain the degree of accuracy of a solution

Describe whether a solution makes sense in the context of the authentic real-life
situation




Sciences - Overview of Units

Grade 6

Assessment Criteria
| | |

Statement of inquiry

Inquiry questions

Intro to
chemistry

IDU with 1&S
(evidence)

A|B |C |D

The Periodic Table is a system
of arranging elements so that
we can identify patterns in
their properties and predict
elements that we have not yet
found.

e What are the states of matter?

e What is a solution? A mixture?

e What is an element?

e What groups of elements are there?

e How can we classify elements?

e Why would we classify elements?

e How does modeling relationships
between elements help us?

e Other there other ways we could arrange

and classify the elements?

Magnetism &

The recognition of the different

e What is magnetism?

of living things

Globalization &

ways of solving the same
problems.

electricity properties of magnetism, e What is electricity?
including the ability to generate |e How are magnetism & electricity
electricity has had an impact on | related?
Fairness & our lives. e How has man used knowledge of
development magnetism throughout history?
e How has the development of electricity
altered our lives in the last century?
A |B |C|D e Does everyone derive the same benefits
from electricity?
e Can we live without electricity?
Characteristics | All living things exhibit different |¢ What are the characteristics of living

things?
e How are the processes of living similar

living things

classifying living things that
reflects the characteristics they
share.

sustainability and different between different kinds of
organisms?
Alslclp e What is the connection between form
and function?
e What is life?
Classifying Scientists use a system of e How do scientists around the world

classify and name living things?

e How can a classification system be
arranged? (Form, model)

e |Is there another way to classify living

AlBI|C |D things? Is there a better way?
Food chains & | Living environments are e How do living things get their
webs complex systems of interacting nutrition?

resources.

e How do different ways of feeding
interact?
e How do living things provide resources




for each other?

e How can environments support or
inhibit interactions?

e Can systems adapt to changing
environments?

Biomes & Biomes balance various e What is an eco-system?

biological competing and interacting e What biological communities do
communities: biological communities. different biomes support?
biodiversity ® How can an eco-system retain its
loss balance?

Fairness & e What are the consequences of changing
development relationships within an eco-system?
AlBlcl|D e What is the value of biodiversity?
IDU with I&S The landscape around us tells e What is the lithosphere?

and Art its own story. e How is it changing?

(Landscapes) e How can we know what happened

Orientation in
space & time

millions of years ago?
e What does the evidence tell us?

Al lclp e How can we represent the Earth’s
surface? (link to 1&S mapping unit)

Astronomy — The position and movement of | e What are the parts of our solar

our galaxy — Earth in the solar system system?

goldilocks provide unique benefits that e How and why do they move?

planet support life. e What is unique about Earth?

Orientation in
space & time

A B |C |D

e Could there be life on other planets?

e How could we establish life on another

body?

MYP Sciences
Assessment Criteria for Grade 6

A. Knowing and understanding
Students develop scientific knowledge (facts, ideas, concepts, processes, laws, principles,
models and theories) and apply it to solve problems and express scientifically supported

judgments.

e Qutline scientific knowledge

e Apply scientific knowledge and understanding to solve problems set in familiar
situations and suggest solutions to problems set in unfamiliar situations.

e Interpret information to make scientifically supported judgments

B. Inquiring and designing
Intellectual and practical skills are developed through designing, analyzing and performing
scientific investigations. Although the scientific method involves a wide variety of
approaches, the MYP emphasizes experimental work and scientific inquiry.

e Qutline an appropriate problem or research question to be tested by a scientific




investigation
e Qutline a testable prediction using scientific reasoning
e Outline how to manipulate the variables, and outline how data will be collected
e Design scientific investigations

C. Processing and Evaluating

Students collect, process and interpret qualitative and/or quantitative data, and explain
conclusions that have been appropriately reached. MYP science helps students to develop
analytical thinking skills, which they can use to evaluate the method and discuss possible
improvements or extensions.

e Present collected and transformed data

e Interpret data and outline results using scientific reasoning

e Discuss the validity of the prediction based on the outcome of the scientific
investigation

e Discuss the validity of the method

e Describe improvements or extensions to the method

D. Reflecting on the impact of science

Students gain global understanding of science by evaluating the implications of scientific
developments and their applications to a specific problem or issue. Varied scientific
language will be applied in order to demonstrate understanding. Students are expected to
become aware of the importance of documenting the work of others when communicating
in science. Students must reflect on the implications of using science, interacting with one
of the following factors: moral, ethical, social, economic, political, cultural or environmental,
as appropriate to the task. The student’s chosen factor may be interrelated with other
factors.

e explain the ways in which science is applied and used to address a specific problem or
issue

e discuss and evaluate the various implications of the use of science and its application in
solving a specific problem or issue

e apply scientific language effectively

e document the work of others and sources of information used




Individuals and Societies - Overview of Units

Grade 6

Assessment Criteria
| | |

Statement of inquiry

Inquiry questions

The evolution of
agriculture

IDU with Art, Design,
Language Arts,
Music, Science -
EVIDENCE

A B C D

The evolution of
agriculture led to the first
ancient civilizations that
we know about.

How did people live before agriculture?

How did agriculture affect people’s lifestyles?
How do we know about ancient civilizations?
What don’t we know about ancient
civilizations?

Location

Fairness &
development

Geography has an impact
on how civilizations arise,
grow and survive.

Where did people live in the ancient
civilizations we know about?

Why do people choose to live in a particular
place?

Are there patterns to human settlement?
How did location impact on Ancient
Civilisations?

How does geography impact societies today?
Have we reached a point where geography is
no longer important to societies? Can we live
anywhere? Or should we stop trying to live in
some places?

Roman Empire

IDU with Language
Arts — CITIZENSHIP &
RESPONSIBLITY

Globalization &
sustainability

A B C D

The authority of ancient
Rome allowed a shared
culture to develop across
its empire.

How was ancient Rome governed?

Who were Roman citizens?

What was Roman culture?

How does culture develop?

How does political power affect culture?
Why was the Roman Empire so sustainable?
What did it mean to be ‘Roman’?

What cultures do we belong to and what
does that mean?

The legacy of ancient
civilizations

A B C D

Ancient civilizations
continue to have an effect
on our lives today.

What effects do ancient civilizations have on
our lives?

Why do some ideas live on while others die?
What legacy will the modern world leave?

Maps

Orientation in space
& time

A B C D

We describe our location
in different ways or for
different purposes

How can we describe our relative and
absolute location?

How can place be defined?

Do we still need maps in a world with GPS?




MYP Individuals & Societies
Assessment Criteria for Grade 6

A. Knowing and understanding
Students develop factual and conceptual knowledge about individuals and societies.

e Use vocabulary in context
e Demonstrate knowledge and understanding of subject-specific content and concepts,
using descriptions, explanation and examples

B. Investigating
Students develop systematic research skill and processes associated with disciplines in the

humanities and social sciences. Students develop successful strategies for investigating
independently and in collaboration with others.

Explain the choice of a research question

Follow an action plan to explore a research question

Collect and record relevant information consistent with the research question
Reflect on the research process and results

C. Communicating

Students develop skills to organize, document and communicate their learning using a
variety of media and presentation formats.

e identify the main points of ideas, events, visual representations or arguments
e use information to give an opinion
e identify and analyze a range of sources/data in terms of origin and purpose

D. Thinking critically
Students use critical thinking skills to develop and apply their understanding of individuals
and societies and the process of investigation.

e Communicate information and ideas with clarity
e Organize information and ideas effectively for the task
e List sources of information in a way that follows the task instruction




Design Technology - Overview of Units

Grade 6

Assessment Criteria
| | |

Statement of inquiry

Inquiry questions

Pivots & simple
mechanisms —
movement: levers, cams
IDU with IS & ART &
MUSIC & SCIENCE on
EVIDENCE

A B C D

Sharing ideas can help
us to create new
products or features.

GROUP WORK

e What is a machine?

e How are simple machines used in
our daily lives?

e How might we construct a simple
machine?

e How can we evaluate our machine?

e How can we share roles and
collaborate?

e Whatis a ‘good’ idea?

Designing a program for
the Winter Concert

IDU with LANGUAGE
ARTS

Personal & cultural
development

Products use forms
(shape & colours) that
are recognized by their
target audience in order
to communicate ideas.

INDIVIDUAL WORK

e Who are our target audience
‘customers’/community?

e What is our message to them?

e What colours and shapes do they
associate with winter? With
concerts?

e How can we use and adapt these as
we make our programme?

e How do shared understandings
about colours and shapes help us
to bring products to market?

e Would these colours and shapes be
meaningful to other communities?

Making programs,
posters, seating cards&
invitations for the Winter
Concert

Fairness & development

Collaborating effectively
to make a product
involves listening to
different perspectives.

GROUP WORK

e How can we organize our resources
(materials and time) to complete
our tasks?

e How can we use the agreed forms
(shapes and colours) to create a
coherent range of products?

e How can we use our different
perspectives and talents to our
greatest advantage?

e How can we value everyone’s
contribution while still maintaining
a single person’s vision?

Flash digital safety
campaign

IDU with PHE

Products and messages
need to made and
presented in ways that
their consumers can
relate to.

e What is our message?

e Who are we communicating it to?

e What would our target audience
relate to?

e How can we present our message
effectively to them?




How can we test our product?
What systems can we use to record
our product’s development?

Why would it be useful to do this?
How could this product be adapted
to convey the same message to a
different audience?

Reduce-reuse-recycle
IDU with Art & Language
Arts - CREATIVITY

Globalization &

Rethinking everyday
activities and tasks can
help us to use materials
and resources more
sustainably.

What resources do we use in a
day?

How could we do things differently
to use fewer resources?

How can we reuse resources?

How can we recycle resources?

Orientation in space &
time

to gather and process
data in order to ensure
our creations perform
effectively.

GROUP WORK

sustainability INDIVIDUAL OR GROUP What do we mean by sustain
WORK design?
A B C D Do we need new products or new
ways of using them?
Clocks We can work together What are the different ways we can

measure time?

What should we expect a clock to
do? (design brief)

How can we know that our clocks
are functioning properly?

How can we evaluate our
creations?

What is the process of
development?

When and where could these
different kinds of clocks be useful?

Design and Technology
Assessment Criteria for Grade 6

A

Inquiring and analysing

Students are presented with a design situation, from which they identify a problem that
needs to be solved. They analyse the need for a solution and conduct an inquiry into the
nature of the problem

explain and justify the need for a solution to a problem for a specified client/target

audience

identify and prioritize the primary and secondary research needed to develop a solution

to the problem

analyse a range of existing products that inspire a solution to the problem
develop a detailed design brief which summarizes the analysis of relevant research

Developing ideas

Students write a detailed specification, which drives the development of a solution. They




present the solution.

e develop a design specification which clearly states the success criteria for the design of a
solution

e develop a range of feasible design ideas which can be correctly interpreted by others

e present the final chosen design and justify its selection

e develop accurate and detailed planning drawings/diagrams and outline the
requirements for the creation of the chosen solution.

C Creating the solution
Students plan the creation of the chosen solution and follow the plan to create a prototype
sufficient for testing and evaluation.

e construct a logical plan, which describes the efficient use of time and resources,
sufficient for peers to be able to follow to create the solution
e demonstrate excellent technical skills when making the solution
e follow the plan to create the solution, which functions as intended
e fully justify changes made to the chosen design and plan when making the solution
e present the solution as a whole, either:
e in electronic form, or
e through photographs of the solution from different angles,
showing details.

D Evaluating

Students design tests to evaluate the solution, carry out those tests and objectively evaluate
its success. Students identify areas where the solution could be improved and explain how
their solution will impact on the client or target audience.

e design detailed and relevant testing methods, which generate data, to measure the
success of the solution

e critically evaluate the success of the solution against the design specification

e explain how the solution could be improved

e explain the impact of the solution on the client/target audience




Russian B (Language Acquisition) — Overview of Units

The objectives for the six phases of the language acquisition subject group are provided and
their use is mandatory. The strands are subsets of each whole objective and must be
considered when planning, teaching, assessing and reporting on the student’s language
development and communicative competence. These aspects focus on purpose, context,
language control and accuracy. All strands in each objective should be addressed through
the units planned for each phase of the course, at a conceptually and linguistically
appropriate level for that phase. All strands of the unit’s objectives should also be

addressed in the task(s) that are part of that unit.

Units

Topics

Family

Introduction

Members of my family

Body parts

Appearance

Characters of family members

Leisure time

My daily routine

| meet guests

Traditions of my family

School

My school and my classroom. Around school

Classroom objects and describing things

Counting and Measuring. School subjects

Classroom routines

My school friends

Relationships with my classmates

My homework

At the school cafe

PE and health

Holidays

My clothes and things

Times of my day. Days of the week

Birthday party

Food and drink

Traditions and customs

Playing games

Home cooking

Holidays in Kazakhstan

Holidays in my country

Cities and countries

Where are you from? My country

My city

Buildings - structures

My house and rooms in it

Travelling

Kinds of transport

Sights of Kazakhstan




Sightseeing of the world
My plans for summer

Russian B Language Acquisition
Assessment Criteria for Grade 6

A Comprehending spoken and visual text

Comprehending spoken and visual text encompasses aspects of listening and viewing, and
involves the student in interpreting and constructing meaning from spoken and visual text
to understand how images presented with oral text interplay to convey ideas, values and
attitudes. Engaging with text requires the student to think creatively and critically about
what is viewed, and to be aware of opinions, attitudes and cultural references presented in
the visual text. The student might, for example, reflect on feelings and actions, imagine
himself or herself in another’s situation, gain new perspectives and develop empathy, based
on what he or she has understood in the text.

e listen for specific purposes and respond to show understanding

e interpret visual text that is presented with spoken text

e engage with the text by supporting opinion and personal response with evidence and
examples from the text.

B Comprehending written and visual text

Comprehending written and visual text encompasses aspects of reading and viewing, and
involves the student in constructing meaning and interpreting written and visual text to
understand how images presented with written text interplay to convey ideas, values and
attitudes. Engaging with text requires the student to think creatively and critically about
what is read and viewed, and to be aware of opinions, attitudes and cultural references
presented in the written and/or visual text. The student might, for example, reflect on
feelings and actions, imagine himself or herself in another’s situation, gain new perspectives
and develop empathy, based on what he or she has understood in the text.

e read for specific purposes and respond to show understanding

e interpret visual text that is presented with written text

e engage with the text by supporting opinion and personal response with evidence and
examples from the text.

C Communicating in response to spoken and/or written and/or visual text

In the language acquisition classroom, students will have opportunities to develop their
communication skills by interacting on a range of topics of personal, local and global interest
and significance, and responding to spoken, written and visual text in the target language

e interact and communicate in various situations
e express thoughts, feelings, ideas, opinions and information in spoken and written form
e speak and write for specific purposes.

D Using language in spoken and/or written form

This objective relates to the correct and appropriate use of the spoken and written target
language. It involves recognizing and using language suitable to the audience and purpose,
for example, the language used at home, the language of the classroom, formal and
informal exchanges, social and academic language. When speaking and writing in the target
language, students apply their understanding of linguistic and literary concepts to develop a
variety of structures, strategies (spelling, grammar, plot, character, punctuation, voice) and




techniques with increasing skill and effectiveness.

e organize thoughts, feelings, ideas, opinions and information in spoken and written form
e develop accuracy when speaking and writing in the target language

Teaching and learning in the language acquisition subject group is organized into six phases.
The phases represent a developmental continuum of additional language learning.
Depending on their prior additional language-learning experiences, students may
commence their language acquisition course in any phase on the continuum and may exit
from any phase on the continuum.

Phase-specific language acquisition objectives

Phase 1 Phase 2 Phase 3 Phases 4 Phase 5 Phase 6
In order to In order to In order to In order to In order to In order to
reach the reach the reach the reach the reach the reach the
aims of aims of aims of aims of aims of aims of
language language language language language language
acquisition, | acquisition, acquisition, acquisition, acquisition, | acquisition,
students students students students students students
should be should be should be should be should be should be
able to: able to: able to: able to: able to: able to:
Objective A: Comprehending spoken and visual text
i | identify how under- | show under- | construct analyse and | evaluate
basic facts, | standing of standing of meaning and | draw and draw
messages, messages, information, | draw conclusions | conclusions
main ideas main ideas main ideas conclusions | from from
and and and from information, | information,
supporting | supporting supporting information, | main ideas main
details in details in details, main and ideas and
everyday familiar and draw ideas and supporting supporting
situations situations conclusions supporting details details in
in familiar details in in social and | social and
and some familiarand | some academic
unfamiliar unfamiliar academic situations
situations situations situations
ii | recognize recognize understand interpret analyse interpret the
basic basic conventions | conventions | conventions | author’s
conventions | conventions choice of
style, format
and ideas to
suit an
intended
audience
and
purpose




iii | engage with | engage with | engage with | engage with | engage with | engage with
the spoken | the spoken the spoken the spoken the spoken | the spoken
and visual and visual and visual and visual and visual and visual
text by text by text by text by text by text by
identifying | identifying identifying identifying analysing evaluating
ideas, ideas, ideas, ideas, ideas, ideas,
opinions opinions and | opinions and | opinions and | opinions and | opinions and
and attitudes attitudes and | attitudes attitudes attitudes
attitudes and by by makinga | and by and by and by
and by making response to making a making a making a
making a a personal the text response to | response to | response to
personal response to | based on the text the text the text
response to | the text. personal based on based on based on
the text experiences | personal personal personal

and opinions | experiences | experiences | experiences
and opinions | and opinions | and opinions
from a from a
global global
perspective. | perspective
Objective B: : Comprehending written and visual text
i | identify identify basic | show construct analyse and | evaluate
basic facts, | facts, understandin | meaning by | draw and draw
messages, messages, g of identifying conclusions | conclusions
main ideas | main ideas information, | stated and from from
and and main ideas implied information, | information,
supporting | supporting and information, | main main ideas
details details and supporting main ideas ideas and and
draw details, and supporting supporting
conclusions | and draw supporting details details
conclusions details,
and draw
conclusions

ii | recognize recognize understand interpret analyse interpret the
basic basic basic basic basic author’s
aspects of conventions | conventions | conventions | conventions | choice of
format including including including including style, format
and style, aspects of aspects of aspects of aspects of and ideas to
and format and format and format and formatand | suitan
author’s style, and style, and style, and style, and intended
purpose for | author’s author’s author’s author’s audience
writing purpose for | purpose for purpose for | purpose for | and purpose

writing writing writing writing

iii | engage with | engage with | engage with | engage with | engage with | engage with
the written | the written the written the written the written | the written
and visual and visual and visual and visual and visual and visual
text by text by text by text by text by text by




identifying | identifying identifying identifying analysing evaluating
ideas, ideas, ideas, ideas, ideas, ideas,
opinions opinions and | opinions and | opinions and | opinions and | opinions and
and attitudes attitudes and | attitudes attitudes attitudes
attitudes and by by makinga | and by and by and by
and by making a response to making a making a making a
making a personal the text response to | response to | response to
personal response to | based on the text the text the text
response to | the text personal based on based on based on
the text experiences | personal personal personal
and opinions. | experiences | experiences | experiences
and opinions | and opinions | and opinions
from a from a
global global
perspective | perspective
Objective C: Communicating in response to spoken and/or written and/or visual text
i | Respond respond respond respond respond respond
appropriatel | appropriatel | appropriately | appropriatel | appropriatel | appropriatel
y tosimple |ytospoken | tospoken y to spoken | ytospoken |y to spoken
short and/or and/or and/or and/or and/or
phrases written written written written written
and/or visual | and/or visual | and/or visual | and/or and/or
textina textina textina visual visual
limited range | range of range of textin a textin a
of familiar familiarand | familiarand | range of wide range
situations some unfamiliar social and of social and
unfamiliar situations some academic
situations academic situations
situations
ii |interactin interact in interact in engage in engage in engage in
simple and | basic rehearsed rehearsed rehearsed unrehearsed
rehearsed structured and and and and complex
exchanges, | exchanges unrehearsed | unrehearsed | unrehearsed | exchanges
using verbal | on alimited | exchanges on | exchanges to | exchanges on a wide
and variety of a limited share ideas to share range of
non-verbal | aspects variety of on topics ideason a topics of
language within aspects of personal range personal
familiar within and global of topics of | and global
situations familiar and | significance | personal significance
some and global
unfamiliar significance
situations
iii | use basic use phrases | express ideas | express express express a
phrases to to and ideas and ideas, wide range
communicat | communicat | feelings, and | feelings, and | opinions and | of ideas,

e ideas,

e ideas,

communicate

communicat

feelings, and

opinions and




feelings and | feelings and | information e communicat | feelings, and
information | information | in familiar information | e communicat
on avariety | in familiar and some in simple information | e
of aspects situations unfamiliar and complex | in a wide information
of everyday situations texts range of in a wide
topics in familiar situations range of
and social and
unfamiliar academic
situations contexts
iv | communicat | communicat | communicate | communicat | communicat | communicat
e with a e with a with a sense | e with a e with a e with a
sense of sense of of audience sense of sense of sense of
audience. audience. and purpose | audience register, register,
and purpose | purpose and | purpose and
style. style.
Objective D: Using language in spoken and/or written form
i | write or write or write or write or write or write or
speak using | speak using | speak usinga | speak using | speak using | speak using
a basic a basic range | range of a range of a range of a wide range
range of of vocabulary, vocabulary, | vocabulary, | of
vocabulary, | vocabulary, | grammatical | grammatical | complex vocabulary,
grammatical | grammatical | structures structures grammatical | complex
structures structures and and structures grammatical
and and conventions; | conventions; | and structures
conventions | conventions; | when when conventions; | and
; when when speaking, use | speaking, when conventions;
speaking, speaking, clear use clear speaking, when
use clear use clear pronunciatio | pronunciatio | use speaking,
pronunciati | pronunciatio | n n intonation uses oratory
on and n and and and and fluency | technique
intonation intonation intonation intonation
ii | organize organize organize organize organize organize
basic information | information information | information | information
information | and ideas and ideas and ideas and ideas; and ideas;
and use a and use a and use a into a use a wide use a wide
range of range of range of structured range of range of
basic basic basic text; use a cohesive cohesive
cohesive cohesive cohesive wide range devices devices
devices devices devices of cohesive
devices
iii | use use language | use language | use language | use use
language to | to suit the to suit the to suit the language to | language to
suit the context. context. context. suit the suit the
context. context. context.




French (Language Acquisition) — Overview of Units

The objectives for the six phases of the language acquisition subject group are provided and
their use is mandatory. The strands are subsets of each whole objective and must be
considered when planning, teaching, assessing and reporting on the student’s language
development and communicative competence. These aspects focus on purpose, context,
language control and accuracy. All strands in each objective should be addressed through
the units planned for each phase of the course, at a conceptually and linguistically
appropriate level for that phase. All strands of the unit’s objectives should also be
addressed in the task(s) that are part of that unit.

As it is the first year that French is taught in the school there may be some changes and
adjustments made throughout the year to the programme.

Module 1: Situations quotidiennes (Everyday situations)

Unit 1 - Comment tu t’appelles? (What’s your name?)
Saying your name and greeting someone
Saying hello and goodbye
Asking someone how they are and responding
Unit 2 — Mes dffaires (my things)
Asking what something is
Saying what you have or haven’t got. Naming classroom items.
Unit 3 — Comment ¢a s’écrit? (How do you spell it?)
Saying the French alphabet
Spelling words out
Unit 4 — Quel dge as-tu? (How old are you?)
Saying how old you are
Asking someone their age
Unit 5 — Quelle est la date de ton anniversaire? (When is your birthday?)
Saying when your birthday is
Unit 6 — C’est de quelle couleur? (What colour is it?)
Saying and asking what colour something is

Module 2: Toi et moi (You and me)

Unit 1 — Ou habites- tu? (Where do you live?)
Saying where you live and what nationality you are
Unit 2 — As-tu des fréres et sceurs? (Do you have brothers and sisters?)
Talking about brothers and sisters

Unit 3 — As-tu un animal? (Do you have any pets?)
Talking about pets

Unit 4 — Les yeux et les cheveux (Eyes and hair)
Talking about what you look like

Unit 5 — Tu es comment? (What are you like?)
Saying how tall you are

Talking about what you are like

Module 3: Au collége (At school)




Unit 1 — Les matiéres (School subjects)

Talking about school subjects and opinions

Unit 2 — Quelle heure est-il? (What time is it?)

Asking and telling the time

Unit 3 — L’emploi du temps (Timetable)

Talking about your timetable

Unit 4 — Une journée au collége (A day at school)
Talking about your day at school

Unit 5 — Qu’est-ce que tu portes? (What do you wear?)
Talking about what you wear

French Language Acquisition
Assessment Criteria for Grade 6

A Comprehending spoken and visual text

Comprehending spoken and visual text encompasses aspects of listening and viewing, and
involves the student in interpreting and constructing meaning from spoken and visual text
to understand how images presented with oral text interplay to convey ideas, values and
attitudes. Engaging with text requires the student to think creatively and critically about
what is viewed, and to be aware of opinions, attitudes and cultural references presented in
the visual text. The student might, for example, reflect on feelings and actions, imagine
himself or herself in another’s situation, gain new perspectives and develop empathy, based
on what he or she has understood in the text.

e listen for specific purposes and respond to show understanding

e interpret visual text that is presented with spoken text

e engage with the text by supporting opinion and personal response with evidence and
examples from the text.

B Comprehending written and visual text

Comprehending written and visual text encompasses aspects of reading and viewing, and
involves the student in constructing meaning and interpreting written and visual text to
understand how images presented with written text interplay to convey ideas, values and
attitudes. Engaging with text requires the student to think creatively and critically about
what is read and viewed, and to be aware of opinions, attitudes and cultural references
presented in the written and/or visual text. The student might, for example, reflect on
feelings and actions, imagine himself or herself in another’s situation, gain new perspectives
and develop empathy, based on what he or she has understood in the text.

e read for specific purposes and respond to show understanding

e interpret visual text that is presented with written text

e engage with the text by supporting opinion and personal response with evidence and
examples from the text.

C Communicating in response to spoken and/or written and/or visual text

In the language acquisition classroom, students will have opportunities to develop their
communication skills by interacting on a range of topics of personal, local and global interest
and significance, and responding to spoken, written and visual text in the target language

e interact and communicate in various situations




express thoughts, feelings, ideas, opinions and information in spoken and written form

speak and write for specific purposes.

D Using language in spoken and/or written form

This objective relates to the correct and appropriate use of the spoken and written target
language. It involves recognizing and using language suitable to the audience and purpose,
for example, the language used at home, the language of the classroom, formal and
informal exchanges, social and academic language. When speaking and writing in the target
language, students apply their understanding of linguistic and literary concepts to develop a
variety of structures, strategies (spelling, grammar, plot, character, punctuation, voice) and

techniques with increasing skill and effectiveness.

organize thoughts, feelings, ideas, opinions and information in spoken and written form

develop accuracy when speaking and writing in the target language

Phase-specific language acquisition objectives

Phase 1 Phase 2 Phase 3 Phases 4 Phase 5 Phase 6

In orderto | In order to In order to In order to In order to In order to reach

reach the reach the reach the reach the reach the the aims of

aims of aims of aims of aims of aims of language

language language language language language acquisition,

acquisition, | acquisition, | acquisition, acquisition, | acquisition, | students

students students students students students should be able to:

should be should be should be should be should be

able to: able to: able to: able to: able to:

Objective A: Comprehending spoken and visual text

identify how under- | show under- | construct analyse and | evaluate and draw

basic facts, | standing of | standing of meaning and | draw conclusions from

messages, messages, information, | draw conclusions | information, main
main ideas | main ideas main ideas conclusions | from ideas and

and and and from information, | supporting

supporting | supporting supporting information, | main ideas details in social and

details in details in details, main and academic
everyday familiar and draw ideas and supporting | situations
situations situations conclusions supporting details

in familiar details in in social and

and some familiar and | some

unfamiliar unfamiliar academic

situations situations situations

ii | recognize recognize understand interpret analyse interpret the

basic basic conventions | conventions | conventions | author’s
convention | conventions choice of style,

s format and ideas
to suit an intended
audience and
purpose




iii | engage engage with | engage with | engage with | engage with | engage with
with the the spoken the spoken the spoken the spoken | the spoken and
spoken and visual and visual and visual and visual visual text by
and visual text by text by text by text by evaluating
text by identifying identifying identifying analysing ideas, opinions and
identifying | ideas, ideas, ideas, ideas, attitudes and by
ideas, opinions and | opinions and | opinions and | opinions making a response
opinions attitudes attitudes and | attitudes and to the text based
and and by by makinga | and by attitudes on personal
attitudes making response to | making a and by experiences and
and by a personal the text response to | making a opinions from a
making a response to | based on the text response to | global perspective
personal the text. personal based on the text
response to experiences | personal based on
the text and opinions | experiences | personal
and opinions | experiences
and
opinions
from a
global
perspective.
Objective B: : Comprehending written and visual text
i | identify identify show construct analyse and evaluate and
basic facts, | basic facts, understandin | meaning by | draw draw
messages, messages, g of identifying conclusions conclusions
main ideas | main ideas information, | stated and from from
and and main ideas implied information, information,
supporting | supporting and information, | main main ideas and
details details and supporting main ideas ideas and supporting
draw details, and supporting details
conclusions | and draw supporting details
conclusions details,
and draw
conclusions
ii | recognize recognize understand interpret analyse basic interpret the
basic basic basic basic conventions author’s
aspects of | conventions | conventions | conventions | including choice of style,
format including including including aspects of format and
and style, aspects of aspects of aspects of format and ideas to suit an
and format and format and format and style, and intended
author’s style, and style, and style, and author’s audience and
purpose for | author’s author’s author’s purpose for purpose
writing purpose for | purpose for | purpose for | writing
writing writing writing
iii | engage engage with | engage with | engage with | engage with the | engage with
with the the written | the written the written | written and the written




written and | and visual and visual and visual visual text by and visual text
visual text | text by text by text by analysing by evaluating
by identifying identifying identifying ideas, opinions ideas,
identifying | ideas, ideas, ideas, and opinions and
ideas, opinions and | opinions and | opinions and | attitudes and by | attitudes and
opinions attitudes attitudes and | attitudes making a by making a
and and by by makinga | and by response to response to
attitudes making a response to | making a the text based the text based
and by personal the text response to | on personal on personal
making a response to | based on the text experiences experiences
personal the text personal based on and opinions and opinions
response to experiences | personal from a global from a global
the text and experiences | perspective perspective
opinions. and opinions
Objective C: Communicating in response to spoken and/or written and/or
visual text
i | Respond respond respond respond respond respond
appropriate | appropriately | appropriately | appropriately | appropriatel | appropriately
ly to simple | to spoken to spoken to spoken y to spoken to spoken
short and/or and/or and/or and/or and/or written
phrases written written written written and/or visual
and/or visual | and/or visual | and/orvisual | and/or visual | textin a wide
textina textin arange | textinarange | textin a range of social
limited range | of familiar of familiar range of and academic
of familiar and some and social and situations
situations unfamiliar unfamiliar some
situations situations academic
situations
ii | interactin interact in interact in engage in engage in engage in
simple and | basic rehearsed rehearsed rehearsed unrehearsed
rehearsed | structured and and and and complex
exchanges, | exchanges unrehearsed | unrehearsed | unrehearsed | exchangeson
using on a limited exchanges on | exchangesto | exchangesto | a wide range
verbal and | variety of a limited share ideas share ideas of topics of
non-verbal | aspects variety of on topics on arange personal
language within aspects within | of personal of topics of and global
familiar familiar and and global personal significance
situations some significance and global
unfamiliar significance
situations
iii | use basic use phrases express ideas | express ideas | express express a wide
phrasesto | to and and ideas, range of ideas,
communica | communicate | feelings, and | feelings, and | opinions and | opinions and
te ideas, ideas, communicate | communicate | feelings, and | feelings, and
feelings feelings and information in | information in | communicat | communicate
and information familiar and simple and e information in




information | in familiar some complex texts | information | a wide range
on a variety | situations unfamiliar in familiar and | in a wide of social and
of aspects situations unfamiliar range of academic
of everyday situations situations contexts
topics

iv | communica | communicate | communicate | communicate | communicat | communicate
te with a with a sense | with a sense with a sense e with a with a sense of
sense of of audience. | of audience of audience sense of register,
audience. and purpose and purpose register, purpose and

purpose and | style.
style.
Objective D: Using language in spoken and/or written form
i | write or write or write or speak | write or speak | write or write or speak

speak using | speak using a | using arange | usingarange | speakusinga | usinga wide
a basic basic range of vocabulary, | of vocabulary, | range of range of
range of of grammatical grammatical vocabulary, vocabulary,
vocabulary, | vocabulary, structures structures complex complex
grammatical | grammatical | and and grammatical | grammatical
structures structures conventions; | conventions; | structures structures and
and and when when and conventions;
conventions | conventions; | speaking, use | speaking, use | conventions; | when
; when when clear clear when speaking, uses
speaking, speaking, use | pronunciation | pronunciation | speaking, use | oratory
use clear clear and and intonation technique
pronunciati | pronunciatio | intonation intonation and fluency
on and n and
intonation intonation

ii | organize organize organize organize organize organize
basic information | information information information | information
information | and ideas and ideas and | and ideas into | and ideas; and ideas; use
and use a and use a use a range of | a structured use a wide a wide range
range of range of basic cohesive | text; use a range of of cohesive
basic basic devices wide range of | cohesive devices
cohesive cohesive cohesive devices
devices devices devices

i | use use language | use language | use language | use language | use language
language to | to suit the to suit the to suit the to suit the to suit the
suit the context. context. context. context. context.

context.




Physical and Health Education — Overview of Units

Physical fitness is not only one of the most important keys to a healthy body, it is the basis

of dynamic and creative intellectual activity.
John F Kennedy

MYP physical and health education aims to empower students to understand and
appreciate the value of being physically active and develop the motivation for making
healthy life choices. To this end, physical and health education courses foster the
development of knowledge, skills and attitudes that will contribute to a student’s balanced
and healthy lifestyle. Through opportunities for active learning, courses in this subject group
embody and promote the holistic nature of well-being. Students engaged in physical and
health education will explore a variety of concepts that help foster an awareness of physical
development and health perspectives, empowering them to make informed decisions and
promoting positive social interaction.

Through physical and health education, students can learn to appreciate and respect the
ideas of others, and develop effective collaboration and communication skills. This subject
area also offers many opportunities to build positive interpersonal relationships that can
help students to develop a sense of social responsibility. At their best, physical and health
education courses develop the enjoyment, engagement and confidence in physical activity
that students need in order to achieve and maintain a balanced, healthy life.

The MYP physical and health education course will engage students in physical education
activities for at least 50 per cent(50%) of the total teaching time allocated to this subject

Physical and health education (Overview of units)

Individual Pursuits Movement Games Adventure | Health
Composition Challenge

Team

challenge

—erecta

yurt
Indoor Outdoor | November | January | August April June February
February | May December | February | September
March October
January | April Ice February | Volleyball | Volleyball | Overnight | Digital
Circuit Tennis | skating March Rounders | Rounders | hike/camp | safety
training Capoeira with IT




The objectives of Physical and Health Education state the specific targets that are set for
learning in the subject. They define what the student will be able to accomplish as a result
of studying the subject.

Physical and Health Education
Assessment Criteria for Grade 6

A Knowing and understanding
Students develop knowledge and understanding about health and physical activity in order
to identify and solve problems.

e explain physical and health education factual, procedural and conceptual knowledge

e apply physical and health education knowledge to analyse issues and solve problems set
in familiar and unfamiliar situations

e apply physical and health terminology effectively to communicate understanding

B Planning for performance

Students through inquiry design, analyse, evaluate and perform a plan in order to improve

performance in

physical and health education.

e design, explain and justify a plan to improve physical performance and health
e analyse and evaluate the effectiveness of a plan based on the outcome.

C Applying and performing
Students develop and apply practical skills, techniques, strategies and movement concepts
through their participation in a variety of physical activities.

e demonstrate and apply a range of skills and techniques effectively
e demonstrate and apply a range of strategies and movement concepts effectively
e analyse and apply information to perform effectively.

D Reflecting and improving performance
Students enhance their personal and social development, set goals, take responsible action
and reflect on their performance and the performance of others.

e explain and demonstrate strategies that enhance interpersonal skills
e develop goals and apply strategies to enhance performance
e analyse and evaluate performance




Russian A Language and Literature — Overview of Units

Language is fundamental to learning, thinking and communicating; therefore it permeates
the whole curriculum. Indeed, all teachers are language teachers, continually expanding the
boundaries of what students are thinking about. Mastery of one or more languages enables
each student to achieve their full linguistic potential.

Students need to develop an appreciation of the nature of language and literature, of the
many influences on language and literature, and of its power and beauty. They will be
encouraged to recognize that proficiency in language is a powerful tool for communication
in all societies. Furthermore, language and literature incorporates creative processes and
encourages the development of imagination and creativity through self-expression.

MYP language and literature builds on experiences in language learning that students have
gained during their time in the IB Primary Years Programme. Knowledge, conceptual
understanding and skills will have been developed through transdisciplinary units of inquiry
or independent language inquiry. The six skill areas in PYP language—Ilistening, speaking,
reading, writing, viewing and presenting—are further developed through the MYP years.

The objectives of Russian Language and Literature state the specific targets that are set for
learning in the subject. They define what the student will be able to accomplish as a result
of studying the subject. The objectives of MYP language and literature encompass the
factual, conceptual, procedural and metacognitive dimensions of knowledge.

Pycckasa nutepartypa

CoaepkaHue NPOrpammMHOro matepuana

Mudonorusa n nurepartypa.

MNoHaTHe o mmndax. Mundbl n nereHgpbl.

Ncnonb3oBaHve mndoB B anTepaType U UCKycCTBe

MpoucxoxageHne mupa u 60ros.

MpeacTaBneHma gpeBHUX rpekoB 06 ycTpoincTee mupa. TuTaHbl, 6orm, repou

O6pasbl aHTUUHOITI Mudonorum B AMTepatype
fomep. «Mnrapa», «Oguccen» (bparmeHTbI)
3cxun. «MpuKoBaHHbIV NMpomeTelt» (dparmeHTbl)

MpeacTaBneHus apeBHUX cnaBAH 06 ycTpoiictBe mupa.
MaHTeoH cnaBsHCKKX 60oroB. O6pasbl HU3LWeEN Mmudonorum




A.C. NywKkuH. «MeTenb», «CTaHUNOHHbIA CMOTPUTESIbY

H.B. loronb. «Houb nepeg Poxkgectsom».

H.C. Nleckos. «MpusnaeHne 8 UHxKeHepHOM 3amKe»

A.H. OctpoBcKuit. «CHerypouka»

NI.H. AHapeeB «AHrenouyek». Mpobaema CTaHOBAEHUS TIMYHOCTU M XPUCTUAHCKASA

MODANb

Mudodbl 1 nereHabl Betxoro 3aserta. flereHabl M npuTun HoBoro 3aBeTa

®.M. loctoeBckmit « ManbumKk y XpucTa Ha enike»

OpeBHeTIOpKCKME Mudbl U NpeaaHua.

TeHrpuaHCTBO - ApeBHEeNWan peanrna TIopKos. ObLLee 1 0COBEHHOE B aHTUYHDbIX,

KopaHunueckne ckasaHumA: TBOPeHNE MUPa 1 YenoBeKa; NPopokn Annaxa — Nca n
Myxammepq,. CxoAcTBO U pasnnyme croxetoB bnbanm n KopaHa

MVI(I)bI nnereHgbl 06 MCYEe3HYBLWNX MUPaX N UNBUIN3aUNAX

*aHpbl GaHTaCTUKKU U Pp3HTE3M B COBPEMEHHOM nTEpaType

PyccKuii A3bIK

CoaepaHue NPOrpammMHOro matepuana

doHeTuKa. YaapeHue. Cnorun

TekcT. Tunbl TEKCTOB

CWHTAKCUC M MYHKTyaums.

Mopdemunka 1 cnoBoobpasoBaHue

JleKcuKa.
CMHOHWMbI, aHTOHWUMbI, OMOHUMbI, NAPOHUMBbI. ObLLeynoTpebuTenbHble CNoBa.
CnoBa, orpaHMyeHHble B ynotTpebaeHnu

®dpaseonornsmol




Mopdonorua

CamocToaTeNbHbIE N CAYyXKeDHble YacTh peun

CTtunu 1 TMNbI peun

NnyHoe 3aaBneHue. AsTobmorpadua. JoBepeHHOCTb

Russian A Language and Literature
Assessment Criteria for Grade 6

A. Analyzing

Through the study of language and literature students are enabled to deconstruct texts in
order to identify their essential elements and their meaning. Analyzing involves
demonstrating an understanding of the creator’s choices, the relationships between the
various components of a text and between texts, and making inferences about how an
audience responds to a text, as well as the creator’s purpose for producing text. Students
should be able to use the text to support their personal responses and ideas. Literacy and
critical literacy are essential lifelong skills; engaging with tests requires students to think
critically and show awareness of, and an ability to reflect on, different perspectives through
their interpretations of the text.

e |dentify and comment upon significant aspects of texts

Identify and comment upon the creator’s choices

Justify opinions and ideas, using examples, explanations and terminology
Identify similarities and differences in features within and between texts

B. Organizing

Students should understand and be able to organize their ideas and opinions using a range
of appropriate conventions for different forms and purposes of communication. Students
should also recognize the importance of maintaining academic honesty by respecting
intellectual property rights and referencing all sources accurately.

e Employ organizational structures that serve the context and intention

e Organize opinions and ideas in a logical manner

e Use referencing and formatting tools to create a presentation style suitable to the
context and intention

C. Producing Text
Students will produce written and spoken text, focusing on the creative process itself and
on the understanding of the connection between the creator and his or her audience. In
exploring and appreciating new and changing perspectives and ideas, students will develop
the ability to make choices aimed at producing texts that affect both the creator and the
audience.

e Produce texts that demonstrate thought and imagination while exploring new
perspectives and ideas arising from personal engagement with the creative process

e Make stylistic choices in terms of linguistic, literary and visual devices, demonstrating
awareness of impact on an audience

e Select relevant details and examples to support ideas

D. Using Language




Students have opportunities to develop, organize and express themselves and communicate
thoughts, ideas and information. They are required to use accurate and varied language
that is appropriate to the context and intention. This objective applies to, and must include,
written, oral and visual text, as appropriate.

use appropriate and varied vocabulary, sentence structures and forms of expression
write and speak in an appropriate register and style

use correct grammar, syntax and punctuation

spell (alphabetic languages), write (character languages) and pronounce with accuracy
use appropriate non-verbal communication techniques




Visual Arts — Overview of Units

The arts are a universal form of human expression and a unique way of knowing that engage
us in effective, imaginative and productive activities. Learning through the arts helps us to
explore, shape and communicate our sense of identity and individuality. A focus on the
individual enhances our self-confidence, resilience and adaptability. It encourages our sense
of belonging and community through the recognition of identities. During adolescence, the
arts provide an opportunity for age-appropriate and holistic development of the social,
emotional, intellectual and personal intelligences of the student

Development in the arts is a dynamic process, and not necessarily linear. The student moves
freely through a creative process towards a deeper understanding of the arts. MYP arts
values the process of creating artwork and the point of realization; the two elements
combined tell us what students have experienced, learned and attempted to convey. In MYP
arts, the four objectives have equal importance and value.

Arts in the MYP stimulate young imaginations, challenge perceptions and develop creative
and analytical skills. Involvement in the arts encourages students to understand the arts in
context and the cultural histories of artworks, thus supporting the development of an
inquiring and empathetic world view. Arts challenge and enrich personal identity and build
awareness of the aesthetic in a real-world context

The creative process is as important as the product, and students will approach the process
differently. There is rarely just one way to create art, and the process of creative thought
and critical selection of ideas and solutions will take many paths before a student can
determine the most beneficial way of working that suits him or her best. Students are
encouraged to think creatively in the process of creating art without fear of failure

Visual Arts - Overview of Units

Unit title Statement of inquiry
Global context
Assessment Criteria

Inquiry questions

Aboriginal Art
IDU with I1&S

Abstract symbols can be used to Factual = How can we ‘read’ the paintings
convey cultural understandings and | of native Australians?

Personal & Cultural
Expression

stories through art.

Conceptual - Why do we create?

How does art reflect, record and promote
culture?

Debatable - Is this abstract or
representational art

AlB|c]bD

Ink drawing —
concrete poetry

IDU with LA

Mixing media crosses boundaries to
create new ways of communicating.

Factual = What the techniques of pen and
ink drawing?

How can | integrate my writing and drawing
to present my ideas?

Conceptual = Can we mix any media to
communicate a message effectively?
Debatable — What other new art forms




could we create by being open-minded
about materials and techniques?

Creating a Set design
for a stage for the
Winter Concert

IDU with Music

Personal & cultural
expression

How do theatre artists
create spaces and scenes?
The way we express our
ideas impacts our
community.

Factual — Who are our target audience
community?

What are effective ways to communicate our
ideas to an audience?

Conceptual - How can the way in which we
express our ideas impact our community?
Debatable -

Can an image speak louder than words?

A B C D

Op Art
IDU with Design

Scientific & technical
innovation

Experimentation in the arts
introduces news kinds of
messages.

Factual = What are optical illusions?
Conceptual = Why do some artists want
innovate?

Debatable — Is Op Art art or entertainment?
What is the difference?

A|lB|cCc]|D

Landscapes

IDU with I&S &
Science

Orientation in space &
time

A genre may be defined
through particular forms of
composition but still allow
different kinds of
representation.

Factual - What needs to be recorded in a
landscape — and what can be left out?

What is two-point perspective and how can | use
it in a landscape?

Conceptual — How can composition affect the
way we represent things?

Debatable — How do we decide what to
highlight in a representation?

How does that affect what our audience will
understand?

AlBlc]|oD

The objectives of the Arts state the specific targets that are set for learning in the subject.
They define what the student will be able to accomplish as a result of studying the subject.

Visual Arts
Assessment Criteria for Grade 6

A Knowing and understanding

Through the study of theorists and practitioners of the arts, students discover the aesthetics
of art forms and are able to analyse and communicate in specialized language. Using explicit
and tacit knowledge alongside an understanding of the role of the arts in a global context,
students inform their work and artistic perspectives.

e demonstrate knowledge and understanding of the art form studied, including concepts,
processes, and the use of subject-specific terminology
e demonstrate an understanding of the role of the art form in original or displaced

contexts




e use acquired knowledge to purposefully inform artistic decisions in the process of
creating artwork.

B Developing skills

The acquisition and development of skills provide the opportunity for active participation in
the art form and in the process of creating art. Skill application allows students to develop
their artistic ideas to a point of realization. The point of realization could take many forms.
However, it is recognized as the moment when the student makes a final commitment to his
or her artwork by presenting it to an audience. Skills are

evident in both process and product.

e demonstrate the acquisition and development of the skills and techniques of the art
form studied

e demonstrate the application of skills and techniques to create, perform and/or present
art

C Thinking creatively

The arts motivate students to develop curiosity and purposefully explore and challenge
boundaries. Thinking creatively encourages students to explore the unfamiliar and
experiment in innovative ways to develop their artistic intentions, their processes and their
work. Thinking creatively enables students to discover their personal signature and realize
their artistic identity. In order to reach the aims of arts, students should be able to:

e develop a feasible, clear, imaginative and coherent artistic intention

e demonstrate a range and depth of creative-thinking behaviours

e demonstrate the exploration of ideas to shape artistic intention through to a point of
realization

D Responding

Students should have the opportunity to respond to their world, to their own art and to the
art of others. A response can come in many forms; creating art as a response encourages
students to make connections and transfer their learning to new settings. Through reflecting
on their artistic intention and the impact of their work on an audience and on themselves,
students become more aware of their own artistic development and the role that arts play
in their lives and in the world. Students learn that the arts may initiate change as well as
being a response to change.

e construct meaning and transfer learning to new settings
e create an artistic response that intends to reflect or impact on the world around them
e critique the artwork of self and others




Music — Overview of Units

The arts are a universal form of human expression and a unique way of knowing that engage
us in effective, imaginative and productive activities. Learning through the arts helps us to
explore, shape and communicate our sense of identity and individuality. A focus on the
individual enhances our self-confidence, resilience and adaptability. It encourages our sense
of belonging and community through the recognition of identities. During adolescence, the
arts provide an opportunity for age-appropriate and holistic development of the social,
emotional, intellectual and personal intelligences of the student

Development in the arts is a dynamic process, and not necessarily linear. The student moves
freely through a creative process towards a deeper understanding of the arts. MYP arts
values the process of creating artwork and the point of realization; the two elements
combined tell us what students have experienced, learned and attempted to convey. In MYP
arts, the four objectives have equal importance and value.

A course designed simply to teach students to play instruments, or solely to perform scripts
to audiences, will not meet the aims or requirements of the arts as an MYP course. While
the acquisition and application of skills is essential to the arts, practical skills alone are not
enough. Students will be driven by their inquiry and creativity to develop deep
understandings within the subject. A supportive teacher will encourage the learning process
itself and acknowledge the courage it takes students to experiment creatively as part of
their process, regardless of the final product. This well-designed arts course enables
students to develop not only practical skills but also creative- and critical-thinking strategies.

The creative process is as important as the product, and students will approach the process
differently. There is rarely just one way to create art, and the process of creative thought
and critical selection of ideas and solutions will take many paths before a student can
determine the most beneficial way of working that suits him or her best. Students are
encouraged to think creatively in the process of creating art without fear of failure

Units Key concept Related Global context | Learner profile
concepts
Notation logic Structure Scientific thinker
composition &technical
innovation
Performance | Systems Interpretation, | Personal and Reflective
—singing audience cultural (singing in
(breathing expression choir)
technique)
Winter Relationships | Role, narrative | Identities & Risk-taker,
concert relationships communicator
Performing | Creativity Play, Fairness Balanced
— playing the expression &development
piano
Classical Development | Presentation, | Globalization Knowledgeable
music in pop innovation &sustainability




6 | Boundaries | Culture Boundaries, Orientation in | Open-minded,
of cultures genre space and reflective
time

The objectives of the Arts state the specific targets that are set for learning in the subject.
They define what the student will be able to accomplish as a result of studying the subject.

Music
Assessment Criteria for Grade 6

A Knowing and understanding

Through the study of theorists and practitioners of the arts, students discover the aesthetics
of art forms and are able to analyse and communicate in specialized language. Using explicit
and tacit knowledge alongside an understanding of the role of the arts in a global context,
students inform their work and artistic perspectives.

e demonstrate knowledge and understanding of the art form studied, including concepts,
processes, and the use of subject-specific terminology

e demonstrate an understanding of the role of the art form in original or displaced
contexts

e use acquired knowledge to purposefully inform artistic decisions in the process of
creating artwork.

B Developing skills

The acquisition and development of skills provide the opportunity for active participation in
the art form and in the process of creating art. Skill application allows students to develop
their artistic ideas to a point of realization. The point of realization could take many forms.
However, it is recognized as the moment when the student makes a final commitment to his
or her artwork by presenting it to an audience. Skills are

evident in both process and product.

e demonstrate the acquisition and development of the skills and techniques of the art
form studied

e demonstrate the application of skills and techniques to create, perform and/or present
art

C Thinking creatively

The arts motivate students to develop curiosity and purposefully explore and challenge
boundaries. Thinking creatively encourages students to explore the unfamiliar and
experiment in innovative ways to develop their artistic intentions, their processes and their
work. Thinking creatively enables students to discover their personal signature and realize
their artistic identity. In order to reach the aims of arts, students should be able to:

e develop a feasible, clear, imaginative and coherent artistic intention

e demonstrate a range and depth of creative-thinking behaviours

e demonstrate the exploration of ideas to shape artistic intention through to a point of
realization

D Responding
Students should have the opportunity to respond to their world, to their own art and to the
art of others. A response can come in many forms; creating art as a response encourages




students to make connections and transfer their learning to new settings. Through reflecting
on their artistic intention and the impact of their work on an audience and on themselves,
students become more aware of their own artistic development and the role that arts play
in their lives and in the world. Students learn that the arts may initiate change as well as
being a response to change.

e construct meaning and transfer learning to new settings
e create an artistic response that intends to reflect or impact on the world around them
e critique the artwork of self and others




Kazakh Language and Literature — Overview of Units

Ka3aK agebuerti 6-CbIHbIN

OKY MaTepuanbiHblH, Ma3MyHbI

9aebuet — ce3 eHepi (Kipicne)

XanblK aybi3 agebueri

XanblK aybl3 aaebueTi Typanbl TYCiHIK

Epterinep

«ANTbIH CaKa» epTerici

9. Toxibaes. «Tonaran» (epiK Typasbl aHbi3)

Makan-matengep

Makan-maTtengep TakblpbinTapsl

KymbakTap

AHbI3 9Hrimenep

MupeHwe Typasnbl aHbI3gap

an-d®apabu Typansl aHbI3Aap

ANTbIC

Exxenri pgayip apebueri

Exkenri gayip apebueTi Typanbl TYCiHIK

«KynTeriH» »blpblHaH Y3iHAj

MBaHrinik emipai aHcaraH KopKbIT

[epcexaHynbl ByKaliyKaH Typasbl Xblp

XIX facblp apebueri

LLlokaH YanuxaHos. «FbinbiMra bacTafaH Koa»

Aban KyHaHbalynbl. «FbinbiM Tannan maktaHba» eneHi

«9cemnas 601ma ap Here» enen,.

XX facbip apebueri

LWakapim Kynaibepaiynbl

«Afamaplk 60pbILbIH» eNeH|

AxmeT BalTypCbIHOB. «AKKY, LLOPTaH haM LIAAH» MbICaN /1EH,

*ambbin HKabaes. «Anatay» eneHi

«AbBanablH cypeTiHe» eneHi

CokeH CendynnuH. «ana» enexi

«bi3giH, XaKTa» eneHi

lnnac HMaHcyripos. «KeKweTay» eneHi
(«Kynarep» noamacbiHaH y3iHAaj)

Canapfanu berannH. «bana LUoKaH» noBeciHeH y3iHA,i

MyxTap Oye30B. «DXKEMHiH, aHrimeci» («Abal 0/bl» POMaHbIHAH Y3iHAi)

Cabut MykaHoB. «KapoHmeH Kypec» («banyaH LLlonak» noseciHeH y3iHai)

fabut Mycipenos. «TumKka-Anmka» (y3iHai)

Cbip6aint MayneHoB. «MeHiH, pecnybankamy» , « MeH enimai cynemiH» enenaepi

«Haypbi3», «*KaHbblp» eneHaepi.

LblFapmaLubINbIK ¥KYMbIC

LblFapmaLubINbIK ¥KYMbIC

«MeH 6ineTiH y3a4iK wbirapma» (KOpbITbIHAbI cabak)




Ka3ak daeoueri 6-ChIHBIN

OKY MaTepHAJbIHbIH Ma3MYHbI

Onebuer — co3 oHepi (Kipicme)

XaJbIK aybI3 91e0ueTi

XaJbIK aybl3 9e0UeT] Typaibl TYCIHIK

Eprerinep

«ATNTBIH CaKay» epTerici

O. ToxibaeB. «Tomnaraii» (epiik Typajbl aHbI3)

Makan-marenaep

Maxkan-Marenaep TaKbIpbIITapbl

Kymbakrap

AHBI3 oHTiMeTep

Kupenmie Typasbl aHbI31ap

on-®apabu Typabl aHBI3AAP

ANTEIC

Eaxeuri n1oyip oneoueri

Esxenri 1oyip onebueri Typassl TYCIHIK

«Kynreriny» XpIpbIHAH Y31HI

MoHrinik eMipi ancaraH KopKbIT

Hepcexanyisl bykannpkan Typasbl sKbIp

XIX racwip onedueri

lokan YonuxaHos. «F'buibIiMFa 0acTaraH xo0J»

Aobait KynanOaiiyibl. «FputbIM Tanmai MakTanOa» eJeHl

<Ocemna3 0oMa 9p Here) OJIeHi.

XX racbIp a1edueTi

[oxopim Kynaitbepaiyiibt

«AJaMIBIK OOPBINIBIHY OJICHI

Axmer balTypchlHOB. «AKKY, IIOPTaH hoMm 1miastHy MbIcai eJeHl

KamObu1 XKabaeB. «Amarayy esneHl

«AOGaliIbIH CypeTiHe» oJeH]

Coken Ceiidymmma. «/lamay eneHi

«b131H xaKTay eyeHl

Lmsic XKancyripos. «Kekmeray» emneHi
(«Kymarep» nosmachIHaH y3iH1)

Camapranu beranun. «bana [1lokan» moBeciHeH y3iHi

MyxTap ©Oye30B. «OKeMHIH 9HriMec» («AOail )K0JIbI» pOMaHbIHAH Y31H/I1)

Caobut Mykanos. «Kapoumen kypecy» («banyan Illonaky nmoBeciHeH y3iHi)

Fabur Mycipenos. «Tumka-/{umkay (y3iH11)

Crip6aii MoyneHoB. «MeHiH pecryOankamy , «MeH eniMIi cyiieMiny» elieHaepi

«Hayps13», «XXanObIp» eneHepi.

[IsIrapMabuIbIK KYMBIC

[IpiFapMaIbuIbIK AKYMBIC

«MeH OUIeTIH Y3/IIK mbIFapMay (KOPBITHIHIBI cabak)
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